In 1987, a graduate-level program to train transition service specialists was instituted at California State University at Long Beach. The program, known as the Collaborative Transition Services Training Program (CTSTP), is an 18-semester unit program organized into three phases: a 3-unit course on transition programming 2or youth and adults with disabilities, a 12-unit core of interdisciplinary coursework, and a 3-unit practicum in applied settings. Trainees tollow individualized competency-based participant training plans that are typically completed on a part-time basis over 3 successive semesters. The CTSTP has been evaluated by various means, including profile data of project participants, pre-and po-tprogram completion transition competency self-ratings by traiAees, external review by independent investigators, and follow-up studies of program graduates' career outcomes/changes. Since 1987, 82 trainees from a broad mix of fields (special, vocational, and adult education) have participated in the program. According to the evaluation measures, the CTSTP has helped participants achieve positive career outcomes, improve their job performance, increase their degree of networking and involvement with other transition personnel, and expand services to additional client groups. The CTSTP has also been positively received by employers of its graduates.
Over the past 10 years, nationul attention has been increasingly focused on the difficulties faced by youth with disabilities as they transition from school to employment and adult life. With the presence of transition services provisions in the Individuals with Disabilities Education Act of 1990 (PL 101-476 ) and a similar emphasis in related federal program areas of vocational educadon  rehabilitation services (PL 102-569) and job training (PL 102-376), we should expect to see significant improvements in the education, employme -it, and living options of persons with disabilities. Indeed, Rusch, Syzmanski, and Chadsey-Rusch (1992) suggested that there is "a beginning of a groundswell of optimism among selected students and their families, educators, and policy makers (p. 6)" with respect to recent transition policy and practices taking place in America.
Although important improvements in the area of transition services continue to occur, much work still needs to be done. For example, there are nearly a million emPloyed professionals in special education, vocational education, and rehabilitation working for state, federal, and private agencies in this country who play a critical role in implementing the transition services initiative mandated by PL 101-476 and related legislation. The vast majority of them have limited or no expertise in planning and providing comprehensive transition programs for youth with disabilities (Syzmanski, Hanley-Maxwell, & Asselin, 1990) . Whereas an emphasis on collaborative training between these professional groups has been advocated for well over a decade (e.g., Clark & Evans, 1977) , the need for expanding preservice training programs in transition services remains great. To illustrate, research studies and reviews have indicated that: (1) vocational educators are in need of more information, training and assistance in responding to the vocational needs of persons with disabilities (Asselin & Finch, 1988 ; U.S. Department of Education 1992a), (2) special education teachers need more training and involvement in transition service delivery (Wehman, Moon, Everson, Wood, & Barcus, 1988; Okolo, 1988; Neubert & Moon, 1993) , and (3) rehabilitation services personnel are in need of additional training and involvement in transitional programming for students with disabilities (Asselin, HanleyMaxwell, & Syzmanski, 1992) . Asselin et al. (1992, p. 265) Considering these factors, the Ad Hoc Committee argued that California is a state which ranks second nationally in terms of the need for adequately trained special education teachers and this is further supported in the personnel needs data presented in the 14th Annual Report to Congress (U S.
Department of Education, 1992b).
In response to these personnel training needs both nationally and in California, a transition services training program was begun at California (Baker & Geiger, 1988) and received additional OSERS funding in 1991.
The purpose of the CSULB Collaborative Transition Services Training
Program is to recruit and train personnel from special education, vocational education, and adult services to become transition specialists.
The training consists of an 18 semester unit program in three phases. Insert Table 2 Table 3 .
Insert Table 3 about here A total of 82 trainees have participated in the program over the past six years. Representation from the three targeted training groups (e.g., special education, vocational education, and adult services) has been achieved, with the majority of trc.Thees coming from special education (n.38, 46%), followed by vocational education (n=20, 24%), and adult 8 services (n.13, 16% Rusch & De Stefano, 1989; Wehman, 1990, and Wermuth,. 1992 ) by the training program staff led to the identification of thirteen competencies seen as being critical for transition services personnel to master (see Table 2 ). 
more professional activity, (7) greater interaction with community resource personnel, (8) serving different populations of clients, (9) greater credibility with coworkers and other transition personnel, and (10) striving for higher leadership positions within the organization.
Employers were asked to cite positive changes which had occurred in employees who had completed the training program. The three most common changes noted were that the employee was (1) more effective or better at his/her job, (2) had increased confidence to develop new programs and assume a leadership role at work, and (3) was continually broadening his/her horizons as a result of participation in the training program. The vast majority of the employers inte"rviewed were knowledgeable about the existence of the training program and indicated they would recommend it to others.
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Follow-up Studies of Career Outcomes/Changes Obtained by Program Graduates
Career outcomes and changes achieved by program graduates were determined via two follow-up studies (Jones, 1989; Dabney, 1993) .
Surveys assessing this information were mailed to a randomly selected sample of individuals who had been in the program during the years 1987-1991. The purpose of the mail survey, in contrast to the external review of the program, was to measure more long term changes (e.g., more than one year) in the careers of program graduates as a result of the training they had received. Surveys were mailed to 32 participants and 26 were returned, which represents an 81% return rate. A summary of the results of these surveys is shown in Table 4 .
Insert Table 4 about here The three professional development activities that increased the most in survey respondents were (1) reading professional journals, (2) conducting preservice/inservice training, and (3) 
Accomplishments and Lessons Learned
The results collectively suggest that the CSULB program has been
(1) responsive to personnel training needs in the transition services domain, (2) helpful in advancing the careers of its participants and (3) positively received by employers of program graduates. There are, however, areas in need of improvement. These include a need to establish work is facilitated, and professional dialogue and networking are also broadened to span the multiple and diverse areas involved in transition service delivery. The opportunity for participants to individualize their training program is helpful in that each trainee is able to obtain knowledge and information that is most appropriately applicable to their particular profession and career as a transtion specialist. Finally, the practicum component of the training program is quite valuable because it allows participants to translate theory into practice, thereby increasing the validity of the knowledge gained in university coursework.
As we continue into the 1990's to implement the IDEA, the need for adequately trained transition services personnel will continue. It is hoped that what has been learned in the past seven years from the CSULB 18 2, 1
Collaborative Transition Services Training Program will be helpful to others interested in providing quality training to future transition specialists. 
